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Abstract

The influences from international pedagogical cateeand active pedagogy’s impact
on spearheading the renovation of Catalan pedagogyhe first third of the 20th
century have been the subject of many studies véneble us to sketch a European
pedagogical map that can help us to grasp the kdythis broad, deep renovating
movement that started to fertilise the rough terraf European education in the last
few decades of the 19th century. Geneva and Cataland Spain by extension, should
be joined by a thick line on this map. A studyhefdocumentary sources in the archives
of the iconic Jean-Jacques Rousseau Institute dedim Geneva in 1912, along with a
survey of different studies and publications enaisléo gain a new perspective with the
goal of contributing further elements to help usess the influence of this Geneva-
based institution on Catalan pedagogy in the fingtd of the 20th century.
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Active pedagogy’s impact on the drive to renovasdéaan pedagogy in the first third of
the 20th century has been the subject of manyetudased on their results, we can
trace several lines that join different points inr@pe’s geography and explain the
pedagogical relations, conceptual genesis andendles which ultimately reveal the
keys to understanding this sweeping, profound ma&mnof renovation which both
intensively and extensively fertilised and seasottexl difficult terrain of European
education in the last few decades of the 19th cgn@ne of these lines would connect
Switzerland, and more specifically Geneva, withalatia and, by extension, Spain
(Laudo and Monés, 2008).

In the Archives of the J.J. Rousseau Institute JRMwe have found a letter
from before the institute opened which is relatedhe rising prestige of the studies

! This article is the result of a research stayhat Archives of the J.J. Rousseau Institute (AlJfR)
Geneva during January and February 2008 with funfliom the University of Vic.
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being conducted by Claparéde’s Experimental PsygyoLaborator§. The letter is
from Joan Bardina (on the letterhead of Bevista de Educacidnit was signed in
Barcelona on the 20th of December 1910 and addftdass€laparede. In it, Bardina
presents the plans to publish a new journal saitinJanuary 1911 with the goal of
“semer dans notre pays et dans I'Amérique espadasl@ouvelles théories sur la
Psychologie, la Métodologie et la Culture scolairei presque completement
inconnues”.After the introduction and preamble, Bardina asksp@rede to cooperate
with the journal“‘en mettant votre pensée au service des maitrpagemls, avides de
savoir, mais, malheuresement, ayant plus de bopf@nté que de scienté Beyond
the merely anecdotal, this letter pinpoints thagiariof the relations between Catalan
teachers and pedagogues and Geneva. These relatiqusstionably stemmed from the
prestige that Geneva’'s psychology and pedagogy dnadually garnered thanks to
Flournoy and Claparede and in the pages ofAtahives de Psychologia journal
which came to be included in the most importantcatian libraries, including the
library of the Pedagogy Couritil

In the archives there is also a letter from Eladintd (dated the 13th of May
1912) in response to a complaint from ClaparédettieRevista de Educacidmad not
covered the project to create the Rousseau Irestiidhile it had published information
on Brussel¥ Homs apologises and announces that the jourtiatovier the opening of
the Rousseau Institute in a forthcoming issue, lctv an article by Claparede would

2 At that time, Claparéde was already a famous paggist and pedagogue. His boBsychologie de
I'enfant et pedagogie expérimentafblished in 1905, had been translated into Sbaby Domingo
Barnés and published in Madrid in 1910 by the Litar&rancisco Beltran.

® Source: Archives de la Famille de Morsier [coretlilat the Archives of the J.J. Rousseau Institute
(AIJJR), yet meant for the Claparéde collectiothi@ Département de Manuscrits of the Bibliothégee d
Geénevel.

* Quaderns d'Estudivol. Ill, no. 1, year I, October 1916. The secticontaining information (sheet no.
1) on the library of the Council of Pedagogy natest the collection contains all the issues sing#ll
When the roots of the relations between the Catwanhers and the city of Geneva were being laid
down, we cannot forget the educational journeyseartaddifferent groups of Barcelona teachers stgrtin
in 1911 with the support of the Town Hall. The ffiggoup of 14 teachers travelled during the morith o
July and went to different cities in France, Switzed and Germany, with a brief stop in GenevasThi
visit, which lasted a little over a day, was lintitéo just a few schools, especially secondary and
professional education (se¥iaje pedagodgico a Francia, Suiza y Alemania emf@ 1911: memoria
presentada al Excmo. Ayuntamiento de Barcelona ymiios maestros publicos de dicha ciudad
Barcelona, J. Horta, Impresor, 191). The differemmbers of the group, coordinated by Celestina
Vigneaux, included Rosa Sensat and Lloren¢ Jou,wddd later return to Geneva and have relations of
differing intensities with the Rousseau Institutdie report on the educational journey taken in 1913
mentions no contact with the Institute, which hag operating for just one academic year. Thislghou
not come as a surprise for two reasons: firstjdheney followed an itinerary similar to that ofgwious
years, plus the Rousseau Institute conducted rviteest during the month of July, and the vacation
courses, which were launched in 1916, had not ggtib. Worth noting is the visiting teachers’ pasiti
assessment of the tolerant treatment of the religgand linguistic differences they observed inShéss
schools (SeeViaje pedagdgico a Francia, Suiza, Alemania y Bélgen el afio 1913: memoria
presentada al Excmo. Ayuntamiento de Barcelonavaoios maestros de las escuelas nacionales de
dicha ciudad Barcelona, Imprenta Elzeviriana de Borras, Mesyr€?, 1914).

® TheRevista de Educacidfmo. 4, vol. II, April 1912, p. 232) had publishadeport on the forthcoming
opening of the “International Pedagogy Faculty atigsels”, a higher school of psychological and
pedagogical studies envisioned as a research aokitg centre. To please Claparéede, issue 5 fro; Ma
of the same year (pp. 302-307) contained an extensietailed report on the “School of Educational
Sciences (J.J. Rousseau Institute)” which explathedgoals of the centre, the conditions for adimigs
the cost of the programmes, the faculty, the sdeedti courses and the subjects being offered for
academic year 1912-13.
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also appedr He also takes advantage of the occasion to exfiat he had studied in

the United States for three years, that he had Gaplarede’s child psychology books,
that he was replacing Joan Bardina at the heatheofdurnal and that Pau Vila had
requested a scholarship to study at the Roussedituta. Therefore, this was a minor
diplomatic incident which was easily digested byn®e&’s liberalism, internationalism

and savoir faireand only serves to corroborate that the threads pértnership were

beginning to be wovén

Not unrelated to this mutual interest was the pelisin we can establish
between the so-calledsprit de Genévewith its sights set on the need to provide a
political-educational utopia, and the concerns withilding the country through
education among the Catalan bourgeoisie first dma grogressive and republican
sectors later on. Nor should we ignore the fact tha cantons of Geneva, Vaud and
Neuchatel are francophone, which facilitated comigation in French, a language
spoken by the Catalan teachers and professors.

As Eladi Homs announced in his friendly responseCtaparede, Pau Vila
registered in the first course at the new Roussestitute in 1912 and opened up an
avenue of exchange which would be heavily trodaethe forthcoming years, albeit
more by ideas than by actual pe§pi€he analysis of these comings and goings, the
stays, the news generated and the articles and gregstts written are the pretext and
motive of the reflections below in an attempt toamestruct the diffuse influence which
Teresa Marin Eced (1990) mentions when she asst#ssdsuropean contributions to
Spanish pedagogy based on educational journeys.

1. The Jean-Jacques Rousseau Institute of Geneva
1.1. An institute of educational sciences as aibta®f educational renovation

The 1912 opening of a school devoted to the scgeateducation which bore the name
of the Geneva-born philosopher Jean-Jacques Raysdewetailing with the second

centennial of his birth, culminated a process dedtyears earlier. Throughout this
process, a complex edifice revolving around thecational sciences was constructed.
The evolution had gotten underway in the late X@htury, based on a conception of
pedagogy as a moral science; it took shape in ¥W@ttPthe creation of the Rousseau
Institute and the development of child psychology axperimental psychology; and it
finally unfolded and became professionalised aft@?9, and particularly after 1933,

with the development and academic recognition & #ducational sciences as a
discipline unto itself (Hoffstetter and Schneuwl®98, 2006a and 2007). By the end of
the process, the free school initially envisiongd Glaparede, who followed in the

® Claparéde, E. (1912) “La educacién atractivRéyista de Educaciérol. Il, no. 5 (May), pp. 257-262.
This is a text excerpted from the boBkicologia del nifio y Pedagogia experimentalnslated by D.
Barnés.

" Source: AlIJJR (Fonds général - Correspondanca digdction — Box 1: 1912-1918).

8 |ssue 3 (December 1912) biintermédiaire des Educateyrthe journal of the institute that had just
opened its doors two months earlier, reports orvisie by a group of teachers from all regions paB

who were on an educational journey funded by thar8dor Advanced Studies. Ferriére lectured to them
and projected photographs on “Les écoles nouvelle®r. Lietz”. As we shall discuss further on, in
January 1913, after a study trip to Belgium, Switaed and Germany, Rosa Sensat made a brief stop in
Geneva and a brief visit to the Rousseau Instaat®mpanied by Pau Vila, a student at the centre.
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footsteps of Théodore Flournhywould become fully integrated into, yet also téhl
in, the University of Geneva, after which PiagetNdodetermine the fate and define the
orientation.

The construction of the disciplinary edifice arouhé activity of the Rousseau
Institute was grounded upon a merger of psycholand pedagogy, which
complemented and fed each other. Throughout theess, this common trunk
gradually branched out until it separated into arglity of dissociated, distinct
disciplines in all fields which pervaded the acaaeoontents of the courses, research,
congresses and the structure and profile of theeusity degree programmes and
publicationg®.

The social and political context in the canton @n@va did not remain divorced
from this evolution, and instead led to the preseotctensions and both internal and
external struggles on a personal and institutitenal. The ‘times of political and social
passions’ that Geneva experienced during the 1820% upheaval for the Rousseau
Institute and determined the fate of its main play®idal, 1988).

Since 1920, there had been some criticisms levedigainst the liberalism
emanating from the Rousseau Institute, which wdsued with Geneva’s pacifist and
internationalist spirit, especially at times whée tnstitute was experiencing economic
difficulties. Claparede and Bovet saw their ingéttas a model and example that
captured the dream of a new era which would beinatiathrough education: an
educational community grounded upon friendship @spect. This educational project
aimed at social reform was reinforced in 1925 wille creation of the Bureau
International de I'Education (BIE), which was thefpct synthesis between the climate
at the Rousseau Institute and the spirit of Gen€&ka. spirit and trajectory of the first
twenty years of the Rousseau Institute can be edudh publications by Claparéde
(1912), Bovet (1912, 1917 and 1932), Rossell6 (1928, more recently, Daniel
Hameline (2004).

A few years later, Geneva would be influenced amdsured by Europe, which
was unfortunately evolving towards quite differgrathways of internationalism and
pacifism. During the 1930s, the pressures from exadive groups in Geneva increased
and had more resonance and effects in a city whalrofessor Vidal tells us, was no
longer an island but a reflection of what was hajppugein Europe, where the economic
crisis and rise of fascism and nationalism would¢doee the predominant features
(Torracinta, 1978; Spielmann, 1981). The dire aastterived from social and political
conflicts experienced in Geneva in 1932 were ctuathe political and academic

® Théodore Flournoy, Claparéde’s first cousin, Weesdreator of the Chair in Experimental Psycholiogy
Geneva in 1889. See: Claparéde, E. (1921) “Théo8toarnoy, sa vie et son oeuvrefrchives de
Psychologieyol. XVIII, pp. 1-125.

1% The following unpublished study by Professor Génmauparc is interesting:'Ecole de Psychologie
et des Sciences de I'Education de I'Université dad3e. Notice historique concernant I'évolution des
objectifs et la mutation des structures, 1912-19%burce: Archives de I'Université, 1984/16/10).
Professor Duparc, who died on thH& &f January 2008 (just a few days before my sta@émeva), had
been born in 1916, held a degree in Biology anchB B Anthropology and had been a teacher and
director of the Maison des Petits and later a @sife at the University of Geneva. In this studye sh
schematically chronicles the transformations bréowgfout within the Rousseau Institute based on the
changes in name, chronological events, objectindsstudies and degrees offered. Jean Piaget, c¢he of
spearheads of the changes, is described and amdilgse her own viewpoint in the article “L'Institdies
Sciences de I'Education de 1914 a 19%6%toire de I'Université de Genéve. Tome Géneva, Georg,
1959.
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authorities’ decision to intervene decisively i tRousseau Institute’s life, and starting
in 1933 to neutralise it through science.

1.2. A model of pedagogical training: From expemta psychology to active
pedagogy, from the sciences of education to edutatpractice

If we look back to 1912, just before the Institwias created, and review the founding
texts written by Claparéde, we can catch a pedhetpse of the motives and purposes
reserved for the new institution:

“The project of an institute of this sort comesnfra twofold claim: first,
we realise that the psychological and pedagogicaihing of educators is not
sufficient; and secondly we note that no measurebbeeen taken to ensure the
progress and development of the science of educaf@laparede, 1912:21).

Claparéde’s reasoning was clear, and his conclusias striking: if children
were at the core of the educational system, there mo reason to stint on or ignore
future educators’ need for experimentally groundiedwledge of children Qiscat a
puero magistérwould be the slogan of the new institution) ae first step towards
constructing a kind of pedagogy that was also gilednon experimentation and
science:

“No theoretical reason can oppose the fact thatcadwnal issues are
proven through experimentation. Quite to the camtrave see the health of
pedagogy as lying in controlled observation andilsihte observation”
(Claparéde, 1912:43).

In short, the mission was to create a centre witiwafold objective: to train
educators and to further the construction of kndgte In the end, the Institute was
born from the heart of the debate on the real ablpedagogy and the relationships
between psychology and pedagbyyrhe model of the new institution drew inspiration
from the experimental laboratory and tlaboratoires vivantsused to observe the
conduct of students in natural situations. Rita fetefter and Bernard Schneuwly
(2006b) have called this a “laboratory of laboregst. In fact, this is the same avenue
pursued in Dewey’s laboratory school model and Bsréxole laboratoire

Claparéde’s project envisioned a structure buittrufour pillars: a school where
the fundamentals of education and scientific ragearethods were studied; a research
centre oriented at developing the educational se®nan information centre built

1 Claparéde, E. (19099sychologie de I'enfant et pédagogie expérimentsksuchatel, Delachaux et
Niestlé. The relationships between psychology amdagogy in Geneva are analysed in the following
article: Lussi, V.; Muller, C.; Kiciman, V. (2002Pédagogie et psychologie: les frontieres mouvadtes
développement des sciences de I'éducation a Genaudbdffstetter, R.; Schneuwly, B. (EdStiences de
I'Education 19e-20e siécles. Entre champs professsoet champs disciplinaireBern, Peter Lang, pp.
383-421. For a broader view of the place of psyatpplin the hotbed of Geneva, the following book is
worth a look: Ractcliff, M.J.; Ruchat, M. (dir.) @26) Les laboratoires de I'esprit. Une histoire de la
psychologie & Genéve 1892-196&neva, Musée d'histoire des sciences/ Editions LEP
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around the publication of the journklintermédiaire des Educateyrsind finally a
‘propaganda’ and dissemination centre for the n#gsas generated. There was a great
deal of psychology and pedagogy in Claparede’snyegs, yet there was also a sound
dose of what we have called the spirit of Geneu#iused with tolerance, free thinking
and liberalism:

“The objective of our school shall be to guide, mtindoctrinate. We
shall make an effort to present the lessons ofpid® and present within a
framework of tolerance, with the stress on whathhige good and useful to
apply in any system. The school (of educationarnees) seeks to strengthen
educators with the idea that only faithful, unbidsealm research with no a
priori agenda, rigorous with itself yet generousdamnelcoming of the opinions
of others, constantly doubting — with fertile daubbn hypotheses and
demonstrations, kindling the spirit of the questtfe truth and distancing itself
from sterile scepticism — so that only a methoe likis one is capable of
opening up to us the brilliant prospects of theifet (Claparede, 1912:60).

There is no denying that Claparede’s intentionsewpermeated with the
educational optimism so characteristic of Geneedigcational utopia in the early 20th
century (Berchtold, 1973). The educational orieatabf the Rousseau Institute would
be marked by the functional conception of educatiat Claparéde upheld, which had
points of connection with Kerschensteiner's workea proposals, Dewey’s
progressive education and Ferriére’s active schibat clear that, in this sense, the
Rousseau Institute did not remain on the sidelioésthe spirit and trends in
contemporary pedagogy; rather it become one ofitlersection in the different
pathways along which the diversity and heteroggraitthe new education movement
travelled, along with Vienna and Brussels (Hamel2@04). As we shall stress further
on, what characterised the Rousseau Institutedégdheoretical underpinnings and
educational practice, was a given style in the atlowal relationship; individualisation,
the family atmosphere and a stress on the studeetsonal work were the unique
features of a clearly Pestalozzi-inspired atmospher

Pierre Bovet, a professor of philosophy and pedggaigthe University of
Neuchatel, accepted the invitation and became xbeutor of Claparede’s dream and
an indisputable referent of the new pedagogy tlest eing gestated in Geneva.

1.3. Towards the new education: The genesis anldtemo of active pedagogy

“The active school is the school of spontaneity, toé child’'s creative
expression. It reflects the tendency toward freetlahis found at the bottom of
all human spirits”
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Ferriére used this reference to spontaneous, eecatid free expression to open
the chapter on “Les fondements psychologiquesédelé active” in his book L'école
active (1922%%.

The origin of the concept of active school showddstiuated in the scientific and
cultural context of the Rousseau Institute of Genduring the period 1917 to 1920.
Ferriere noted that this term was unknown in 1948cpmmon by 1920, and he thinks
that its authorship can be attributed to Pierre éBothe director of the Rousseau
Institute, who used it in an article entitled “Lache nouvelle de I'école”, where he
proposed viewing the child as an active organisthtaming the school into an active
school.

Everything leads us to believe that the term ‘a&ctschool’ was used in the
Rousseau Institute and that this opened to dodheotheoretical underpinning that
Ferriére tried to supply based on Bovet's propasal on the doctrine Kerschensteiner’'s
of the work-school (Hameline, Jornod and Belka@85).

Ferriére’s theoretical thinking on the active sdhowist be interpreted in three
senses: scientific, moral and religious, all atgbevice of constructing an anthropology
of the human phenomenon on both the individualsuial scal&’.

These underpinnings of the active school were @eband criticised by
Claparéde. In an article entitled “La psychologgel'&cole active” published in 1923,
he levelled the criticism a the fact that Ferriadelresses issues like the law of progress,
biogenetic law and the psychological types whicle d&totally foreign to the
fundamental principle of the active school” andsloet focus further attention on what
is truly fundamental and constitutes the only costame around which the concept of
education should revolve: the law of need or irgerele did not look fondly upon the
use of the term ‘active school’ because, accorttinGlaparéde, this entailed the error
that ‘active’ means ‘acting externally’, and forighreason he preferred the term
‘functional education’, based on need. Claparédandd the role of psychology as one
of the sciences behind educational principles, simgn other explanations which,
though important, cannot serve as the underpinafrtge principle of activity because
they are often “opinions of the spirit or metaplgsihypotheses” rather than the
expression of an observable and objectively pravdbktt. Claparéde’s article was
controversial and received responses from bothidferrand Chessex. The latter
addressed an open letter to Claparede, where rexl remveral expressions of the

2 This is the review of an article published in 1944heRevue psychologiqusf Brussels with the title
of “Les fondements psychologiques de I'école dwaitg in which the concept of active school is
replaced by the concept of work-schoolwbeitsschule

13 For an analysis of Ferriére’s thinking with regamd active education, our introductory study has
referred to the Catalan edition bfautonomia dels escolaf¥ic, Eumo, 1997, pp. XXV-LVIII), and in
particular to the studies by Daniel Hameline, the Swiss pedagogy expert, from whom we highlight:
Hameline, D. (2005) “Relater sa pratique? Les temta d'Adolphe Ferriére (1879-1960): entre compte
rendu d'évaluation et libelle de propagand®&yue francaise de pédagogie, 153 (October-November-
December), pp. 67-80; Hameline, D. (2004) “Adolgterriere”, Preface to Ferriere, A'école active
Paris, Fabert, pp. 7-29; Hameline, D. (1995) “Adap-erriere”, in Houssaye, J. (diQuinze pedagogs.
La seva influéncia, avuBarcelona, Universitat Oberta de Catalunya/ Prga,185-199; Hameline, D.
(1993) “Adolphe Ferriére (1879-1960PgerspectivasParis, UNESCO, vol. XXIIl, no. 1-2, pp. 395-423.
To compare the vision of active pedagogy, the faltgy survey and critical work is also interesting:
Renard, A. (2008).a pédagogie et la philosophie de I'école nouvdiBgres I'oeuvre d'Adolphe Ferriere.
Paris, Editions Don Bosco (initially published i841L).

4 We are referring to the article published_IEducateur, 1923, LIX (23), pp. 371-379.



The Rousseau Institute of Geneva'’s influence oal@atpedagogy CSSR,1(2012) 65

concept of active school and stressed the impatah@veryday experience at school
as a source of knowledge. Ferriére also defendmddti in the pages df'Educateur
attempting to seek common points between the twwoaghes and identifying the
concept ofélan vital which he defended along with Claparedeise d'esprit and
seeking to demonstrate the correspondence betweetidnal psychology and genetic
psychology (Chessex, 1924; Ferriere, 1923).

Behind this controversy is Claparede’s attitudendly against any explanation
that uses speculation unrelated to the scien@@icain, which is based on controlled
experience. Ferriere’s so-called genetic psycholaggrts with sociology and
philosophy. It is much closer to an anthropologialv of human existence and quite
distant from the strictly psychological views déspghe fact that he himself never tired
of trying to forge correspondences and commonalttieoughout his entire oeuvre.

1.4. The men and women of the Rousseau Institheehtiman capital working towards
the renovation of the school

The controversy over the concepts of active edocaind functional education serves
to shed light on the intellectual atmosphere in &vanand players roiling in
modernising ideas and generating a host of propasigh a common denominator: the
need to ground a school model that would replaedrtditional school.

It is not at all gratuitous to state that at theuBseau Institute of Geneva, the
men and women who filled the institution with edumarelated knowledge and
concerns were more important than the structuedf,itwhich was always weak until its
permanent annexation into the University of Genéige students and visitors were
also important; along with the more permanent ortridouting faculty, they were the
extraordinarily valuable human capital around whachetwork of human relations was
woven which connected, from Geneva, the main fpoaits of educational renovation
in Europe and the world. Pere Llobera, a Catalafepsor who worked in Switzerland,
describes and analyses these considerations aftarrreey to the city of Geneva in
1927:

“The scientific disciplines related to the childédamodern pedagogy are
studied at this Institute, which is frequented bydents, professors, teachers
and doctors from all the continents. (...) Of caueverything that has entailed a
scientific step forward has not remained conceadsda professional secret
within the Institute. Its guiders have taught cassand delivered lectures
outside of Geneva (...). At the same time, theye hzalled on prominent
personalities, such as Rabindranath Tagore, a paetl teacher from
Santinikitan in 1921, and they have organised cesges such as the Congress
of Peace for the school in Prague, and the oneilbmginalism and education in
Luxembourg. These actions prove the influence thase professors exert
among education experts and in the milieu of teechgho consider the
education of children a vocation, and they alsol&xpwhy societies of friends
of the Rousseau Institute have also been startatlmerous countries. Right
now it has become the most important hub of pedagothe world” (LIobera,
1936).
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Llobera then cites the publications of the most dam professors, and pays
particular attention to:

“The Maison des Petits, where directors of nurseriiools do practices;
the Ecole internationale, for the civil servantsrfr the League of Nations; the
Institut Jaques-Dalcroze and the rhythmic gymnastiethod; the international
office of the New Schools, founded in 1899; thelaart schools of Bois de la
Batie and the Frontenex plateau for children withberculosis; and the
International Education Bureau”

Pere Llobera’s description stresses several easquints with regard to the
orientation and scientific mission of the Roussketitute and makes it quite clear that
the institution was not only one or two peopletéasl, a veritable human team worked
there which was permeated with an explicit educationission, despite differences,
and was spurred on by a shared educational uthpgano less certain or obvious that
Claparede was the one who inspired and innovated,tlaat Bovet, who was fully
dedicated to the Institute and its students, sugpeshvand led the day-to-day operations.
The jobs of both pedagogues were perfectly compitang, as noted by Pere Rossello
(1923): “M. Bovet and M. Claparéde complement eattter, one as the imagination
creating, and the other as the will bringing ifrgition.” The 1917 and 1932 reports by
Pierre Bovet recounting the activity of the firsvef years and reporting on the
institution’s twentieth anniversary list the mosbminent names and enable us to assess
the institution’s projection and capacities fronatttvantage point: Alice Descoeudres,
an educational psychologist and the authdr'éflucation des enfants anorma(1916)
and professor of special education; Francois Ngvéldoctor in charge of the medical
aspects of special education; Adolphe Ferrieresgurein the Institute’s activities from
the start, a lecturer and teacher of monographicses on moral education in which the
students presented written projects that he caueeinnotated and commented on with
extraordinary rigour and care; Jules Dubois, agseibher with profound education
acquired in the classrooms of the College de Frasttarged with teaching classes and
lectures on the history and philosophy of educatibiina Audemars and Louise
Lafendel, the directors of the Maison des Petitd an charge of early childhood
education; Albert Malche, a school administratord gorominent politician, who
entrusted the training of future Geneva public sthe@achers to the Rousseau Institute;
Emmanuel Duvillard, a primary school teacher antvacmember of the Société
Pédagogique de la Suisse Romande who was in cboasfparing the experiences of the
teachers in school classrooms with the Instituigislents; Paul Godin, a retired military
physician and researcher into children’s growthedasn innovative anthropometric
measurement techniques, and the driving force bWehstudents’ training in
anthropology and anthropometrics at the start ef ltistitute; Charles Baudouin, a
psychologist and psychotherapist interested in mx@®ts on suggestion and auto-
suggestion in relation to self-education, who dvered psychoanalysis and fully joined
this current, which would characterise his teaclualipborations (Ruchat and Magnin,
2005).

The list of prominent lecturers and occasional gbuators to the Institute’s
academic activities is virtually endless. Other rarthat should be added to it include
Jean Piaget, Albert Chessex and Robert Dottrenmriignt personages in the history of
the Institute as it was being annexed by the Usityeiof Geneva. Nor can we forget
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other illustrious names such as Pere Rossell6 asénd Antipoff, who started as
students and later became professors at the cemtce André Rey and Marguerite
Loosli-Usteri, prominent professors during the ibusé’s second phase.

The web of human relations was the other corneeshmiding up the Rousseau
Institute’s pedagogical mission. We must transcabgaragraph written by Alexandre
Gali (1931) in the introduction to an extensiveagsen the active school which is
permeated with that atmosphere steeped in natareanviviality:

“It was 1922. We are on the banks of Lake Lémara @acation course
which had become quite famous in the annals oRibiesseau Institute. From
the college where the course had been taught, wkl see the still blue waters
of the lake and the banks in green, humble terratlesround it, with the houses
of the chateaux and the tiny villages with red dohaick roof tiles. Far away
stood the grand theatrical decor of the Jura Moumgaor the Alps, massifs that
were too abrupt to be taken as real in the genterd the immediate landscape.
In sum, we saw the same tender and conventiondktape that had inspired
the pages of La Nouvelle Heloise, where CorinneAdaiphe had been able to
fan the flames of their passions. After the ritualsthe programme had been
completed, Master Claparéde met with us freely spoke with us about our
essays, our ideals, our hopes. He was particulautigrested in noting the results
of their application within the currents of the &et and liberal school which
informed the doctrine of the course. We gatheredusk fell in a library room
on the ground floor with the windows open in theshof the twofold repose of
the coming evening and the quiet, contained sumogs. As can only happen
in courses at the Institute, we were a group of gtrangest provenances. In
addition to the French and Swiss who were the Kctiere were Belgians,
Greeks, Finns and Poles. The conversation was Im@ya brilliant, like people
who are not used to speaking or who have vere liitl say. Rather | must
confess that it languished a bit, and that M. Clegake, a meditative, timid man,
was not the most suitable person to enliven it. Aredspare questions, the
offspring of a sagacious, rigorous critic, did relp to alleviate it, which gave
the apparently best-presented questions a twigtdhaws conclusively what is
true gold and what is merely foil”

Beyond the always fine-tuned and critical detadmog from Gali’s pen, there
is no doubt that the Rousseau Institute soughtioakhips and proximity as a means of
creating a suitable educational atmosphere. Boymtsses it in other words in the text
of a lecture from 1912, at the start of the Ingéitsiactivities:

“De la conviction qu'un éducateur doit non seulemawoir appris les
réponses, mais connaitre les problémes, il suitrptee enseignement, tel que
nous le concevons, doit étre caracterisé par unkalgoration constante du
maitre et de I'étudiant. L'un a quelques connaissearde plus que l'autre, mais
tous deux cherchent ensenib(@ovet, 1917)
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Pere Rosselld (1923) speaks about “naturalnesdésaribe the atmosphere of
interpersonal interactions:

“The ability through which a teacher knows how fopaar before his
students just as he is, knowing how to reveal witlsoncealing anything, all the
moments through which one passes in the courseesdarch. [...] At the
Institute, the majority of professors and studeaisw each other not only as
professors and students, but also as people, whigbrmously benefits the
teaching.

The organisation of pedagogical weeks (such asnSpRedagogical Week in
1925 on the occasion of the visit of a group opettors and teachers on scholarships
from the Board for Advanced Studies, or JAE) wasdhance to forge ties with people
and institutions from other countries and to sttkag the Institute’'s external
outreact®. The Institute’s student association, the Amica¥djch organised a wide
range of activities (including soirées, outingsaygl, exhibitions and lectures) is yet
further proof of these ties which were forged ardch the Institute encouraged. The
chronicles published since 1912 in the pages of thstitute’s magazine,
L'Intermédiaire des Educateyrswvhich in 1921 was integrated and merged with
L'Educateur the publication of theSocieté pedagogique de la Suisse romaade
faithful testimonies of these activitiés

2. Across the Pyrenees and the Alps: Catalan teacheasid pedagogues in Geneva
2.1. The Catalan students at the Rousseau Institute

The list of teachers who became students at thes$eaw Institute does not justify the
specific weight of this institution and its profess influence on educational thinking
in Catalonia in the first third of the 20th centu#y survey of the list of 263 regular
students at the Institute from the period 1912-19@2ecals only six names from
Catalonia or Spain: Pau Vila, Lloreng Jou, MerceReslrigo, Joan Alegre, Raimon
Vila and Pere Rosselflb After the early years of the Primo de Rivera atiotship, the
number rose, especially in the summer coursehdrcommentary found in the pages
of the Revista d@sicologia i Pedagogian 1935, written on the pretext of a review of

!> The complete programme of the Pedagogical Weelbednund atMemorias de la JAE (cursos 1924-
26). Madrid, Junta para Ampliacion de Estudios e Itigasiones Cientificas, volume 1, pp. 149-156.

® The Catalan and Spanish students were active nienatbehe Amicale as can be seen by several
programmes which are still conserved in the AlJAR several texts written by Bovet himself. Examples
include the performance dfschin-Ta-Ni & I'Institubn the 28 of June 1921, with Pere Rossell6 in the
starring role and Raimon Vidal and Joan Alegreyipla two professors along with Jean Piaget who
played Claparéde; and the musital Cyclopédagomachigut on during the national festival of Geneva,
L'Escalade(12" of December 1921) in which Mercedes Rodrigo presithe piano accompaniment for

the songs by the different soloists and a choprofessors which included Claparéde, Piaget anceBov
[Source: AIJJR, Fonds générhiyre d'or des revues de I'Instifiancienne cote FG-63].

" Source: Jornod, A. (199%tude prosopographique. Informations généraleslssrvolées d'étudiants

de l'Institut Rousseau de 1912 a 19%zneva, Archives Institut J.-J. Rousseau (unphbd work -
Fonds général. Files 3, 111, 212, 228, 229, 233k IIst of names should at least include Josedavtal
who studied in Geneva in academic year 1915-1&mainsure why his name does not appear on the list
and why there is no file on him in the student hook
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Bovet's book on the Rousseau Institute’s first ttygrears, their influence and presence
is assessed, which unquestionably had a more ajingitthan quantitative dimension in
regard to the number of students:

“The Rousseau Institute has exerted consideraldlaence (...), directly
on those who have travelled to Geneva to takeoisses. Especially Catalonia,
perhaps because of its greater proximity and alscalise it lives more with its
sights set on Europe, has produced a constanttifange stream of students of
all stripes, sometimes even without enough priarcation to be able to situate
the new developments they observed tH&re

Only the intellectual quality of the majority of pigipants and the intensity of
the stays can explain the close ties that wereetbfgptween the Geneva institution and
Catalan pedagogy after 1912, when Pau Vila becamdirst student registered in the
Institute’s courses:

“I went to Geneva with the idea of acquiring a masgstematised
training, a kind of training | didn’t have. | wase first student at the Ecole des
Sciences de I'Education, also known as the Roudsetitute (...), dedicated to
child psychology and a renovation of pedagogy.) (...was particularly
interested in Claparéde’s classes, although | taokit of everything. | learnt
how to write tests with Bovet. | remember thatdkteny final exam based on
past tests of two of Bovet's children. (...) Clagde was from one of the old
families in Geneva; he was a man with Protestaotgpyet without any kind of
religious practice of his own. We became good fi#erHe was an avid hiker,
and once we took an amazing outing to Montblang.Mly stay in Geneva was a
year well worth it. | worked, | was happy, | wadeho reflect on myself and |
visited schools. Incidentally, the Swiss schoas wat my cup of tea. It was a
French-style school, disciplined and rigigRovira, 1989:67-70).

Vila’s narration is measured and quite clearly dbss what those waves of
Catalan and Spanish teachers were seeking in Getrewaing in psychologyl and
pedagogy. There they found a “bit of everythingtt lespecially a climate open to
study, along with personalities that captivatedrth&his explains why the relationships
endured over time. In the somewhat celebrated @iaBere Rossello, the former student
became an associate professor at the Institute924,1when he began to teach the
course on Pedagogical Bibliography, and later Coatjye Educatiof?.

'8 This is from the review of the Spanish versiorthaf book: Bovet, PLa obra del Instituto Rousseau:
20 afios de vidéMadrid, Espasa-Calpe, 1934). The review was sidgnelll. C. and published iRevista
de Psicologia i Pedagogjaol. Ill, no. 10, May 1935, pp. 197-199.

' pere Rossell6 was in Geneva at the same time aselfes Rodrigo, and the two struck up a close
friendship with Claparéde and Bovet. They exchanfgedinating correspondence in letters which were
often signed jointly by Rossell6 and Rodrigo in Mdd The content of the letters and postcards is
diverse: New Year's wishes, announcements of yisiiguests for counsel, advice or collaboratiomyse

on the situation in Spain after the coup d'étatRrymo de Rivera, difficulties in carrying out their
professional duties in Madrid, regrets that not en8panish students were registering at the Rousseau
Institute, etc. [SourceBibliotheque de Genéve Département de Manuscrits - Correspondéncia de
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Pau Vila's relationships were also intense andrestte; after studying at the
Rousseau Institute in the winter and summer terfnacademic year 1912-13, he
returned in the summer of 1914 and again for theatkan courses in 1932 to join the
celebrations of the Institute’s twentieth anniveysaVila was often cited in the
chronicles of the Institute ib'Intermédiaire des Educateussd became a contributor
to the Geneva-based magazines, which reported snpédagogical activities in
Barcelona and Colombia. He also became the firssigent of the Spanish Alumni
Association of the Rousseau Institute, createddi®.

The case of Pau Vila was not unique. Setting agidemore famous names
whose careers have been studied, including PerseRds@nd Josep Mallart, who had
strong and proven ties with Geneva, we seem todimilar relations in Narcis Maso,
Anna (Anita) Bassegoda, Jesus Sanz, whom we sisaliss below, Raimon Vidal,
Alexandre Gali, Emili Mira and many more. In sonases, the relationships survived
difficult times, as shown by the correspondencevbeh Pere Rossell6 and Mercedes
Rodrigo and Claparéde during the years of the Pdmdrivera dictatorship, and the
letters exchanged between Jaume Bertran from his Ex Buenos Aires and Pierre
Bovet in 1941, as well as the missives betweenelctsp Joan Comas in Mexico City
and Bovet in 1939.

A reading of the correspondence and a review of.ihes d'Orof students and
visitors to the Rousseau Institute enables us tabksh categories of relationships
between the Catalan students and the Geneva padsgothe intensity of these
relationships differed, but they tended to lastrotime. They included direct or
sometimes indirect contacts through other peoplgenoreciprocal relationships,
although sometimes only one-way; and interpersaaiationships, some of which were
institutional. This diversity is largely due to tdéfering degrees of closeness between
the Catalan teachers and pedagogues and Geneva.dbtimem, those with the weakest
ties, were regular students during the semesteasgiven academic year, which was
extended through the summer (Joan Alegre and Raiwidal) or more than one
academic year (Narcis Maso and Pere Rosselld)gaifsiantly higher number only
took summer courses (Gali, Sainz-Amor and RouratRarfor example) or several
courses (Jaume Bertran). Some became direct cadme with the Geneva-based

Claparéde; Reference: Catalogue des Manuscrita Béblioteque Publique et Universitaire de Genéve -
Tome XlII — Manuscrits frangais, 4001-4209;JJR- Fonds Générale — Correspondance de la direction].

? The first Board of Directors of the organisatioasamade up of: Pau Vila (president), Domingo Barnés
(vice president), Mercedes Rodrigo (secretary), UdigHerrero (treasurer) and members Anselmo
Gonzélez, Carmen Abela, Luis A. Santullano, Llorelau, Angel Llorca and Pere Rossell6. The
organisation was headquartered at La Lectura phbishouse in Madrid, which was charged with
publishing the Spanish translations of the worksCtdparéde, Bovet and other authors linked to the
educational renovation movement inspired by Gemadagogy, as part of the organisation’s mission: to
foster and develop the Rousseau Institute and reeadpthe pedagogical doctrines spearheaded by this
Institute [Source: Asociacion Espafiola de Antigatiemnos y Amigos del Instituto Roussedroyecto

de ReglamentdMadrid, 1921. AlIJJR, Fonds général, Sociétés Adei$institut - ancienne cote FG - 2 —
Gl.

2L Much of the correspondence that resulted fromethesationships is on deposit in Geneva in the
Archive of the Rousseau Institute (Fonds générairéspondance de la direction) and at the Bibligtiee
de Genéeve — Département de Manuscrits. The lettetdd merit their own particular, specific study.
They contain requests for information on the caosirgelations with publishing houses, publications,
recommendations for teachers who were going toltistitute to study, exchanges of information,
requests for collaboration, information on the ediemal activities conducted in Catalonia, Spaid #re
Americas (in the case of the exiles) and persootsof greeting or reaffirmations of friendships.
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institutions (Mallart and Rossell6). Finally, thast majority only briefly stayed at the
Institute as part of a pedagogical journey (LeoBerrano, Rosa Sensat and Joaquim
Xirau, just to mention three of the most famous)e Thames of the latter are more
difficult to determine because often no trace remaif their stay in Geneva since they
took the journey and visited the Institute as p&r group®. Regardless, Bovet (1932)
outlines his conviction that the students from e were the ones who integrated
the best, and that along with the students fronSthiss canton of Tessin, they were the
boute-en-train(soul) of the institution.

At the risk of not having all the information exigl and therefore of omitting
some names, we thought it worthwhile to providéestdf the students or visitors from
Catalonia to the Rousseau Institute of Geneva wivethave been able to reconstruct
and confirm based on the Institute’s own recttds

Name Academic Years Vacation Other Activities
Courses
ALEGRE, Joan 1920/21
ALEMANY, Joaquima 1931 BIE course (1931)
BASSEGODA, Anna 1926/27 1928
(Anita)
BERTRAN, Jaume 1930, 1931, 1932 and 1935 Short stay (autumn
(summer semesters) 1929)
BERTRAN, Merce 1935 (summer semester) 1935
BOHIGAS, Francisca 1925/26"(XSemester)
BOIX, Isidor 1932
BOSCH, Remei 1924
CASTELLA, Leonor 1924
DOMENECH, Maria Short stay and courses
(summer semester
1916)
FABREGA, Abelard 1924
FURNO, Emilia 1930

22 By checking the archives and files of the JAE, ca@ determine some of the names of the Catalans
who participated in group journeys to Switzerlandl§12 (Joan Llach, Joan Llarenas, Joan Riber&, Per
Riera, Josep Udina and Blas Vernet) and in 192§péators Antonio Michavila from Lleida and Josep
M. Villergas from Girona). [Source: JAE Archives, vadlable at:
http://archivojae.edaddeplata.org/jae_app/JaeMait].h

% The main source of the list is the previous stpayformed by Francois Bos, the head of the AIJJR,
entitled “Spanish Students”; in 2004 he conductgdediminary culling of the lists of students regied
that still exist, which are unfortunately not aaaile for every year. This list, which we were atalesee,
contains the full names, the registration period, am some cases, the address in Geneva or the pfac
origin. Through an analysis of the chronicles of thstitute in the pages of thelntermédiaire des
Educateursthe correspondence in the “Fonds général” ofAtidR, the studentd’ivre d'Or (with files
on some of them), thieivre d'Or of visitors (with dedications and signatures) émelfiles of the JAE we
have managed to flesh out some of this informatioth add a few names, although the list is certainty
complete. For the individuals appearing on the lis& have used alphabetical order of the first o
and indicated when they studied. As noted, the mifftult thing to pinpoint is the short visits atays
which were made either individually or as a grogpart of pedagogical journeys with funding frora th
JAE, the Associacid Protectora, the Barcelona Télatl or other institutions. Finally, we should note
that we have limited our list to students from @Gaia (either their place of birth or their workpta
when they travelled to Geneva), even though thexe avsignificant number of visitors from the Baiear
Islands and the region of Valencia as well.
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Name

Academic Years

Vacation

Other Activities
Courses

GALI, Alexandre

1922 '8 Congress Moral Ed.
(1922)

GARRIGA, Joan

Visit —8 Congress
Moral Ed. (1922)

GISPERT, Vicenta Visit (1922)

GUINART, Montserrat 1924

HERRERA, Rosa 1930

ISERN, Carme Visit —*1Congress
Childhood (August
1925)

JOU OLIO, Lloreng 1915/16 1916

JUNQUERA, Josep Visit with a JAE group
(May 1921)

LLOBERA, Pere Short stay (1927)

LLONGUERES, Joan Visit (summer 1920)

MALLART, Josep 1915/16 1916 Visits (1919, 1928 an
others)

MANUEL, Francesc Short stay (1928)

MARTI ALPERA, Felix

Visit — 3 Congress
Moral Ed. (1922)

MASO, Narcis 1926/27, 1927/28 1924, Visit (summer 1926)
1927,
1928, 1932

MASRIERA, Victor 1925/26 (winter semester) 1926 Taught courses on
drawing

MIRA, Emili Visit (1920): ' Int'l.
Conf. on
Psychotechnics

NOGUES, Dolors 1925

PARRAMON, Antoni 1930

PORTAS, Assumpci6

1922 Visit “Longress
Moral Ed. (1922)

PUJOLA, Anna

1928/29

ROCA, Montserrat

1931 BIE course (1931)

ROSSELLO, Pere

1920/21, 1921/22

1921, 1922 Profeasthe IJJR
starting in 1924

ROURA-PARELLA, Joan 1928

RUBIES, Anna 1924

RUIZ CASTELLA, José Visit (1920):*1Int’l.
Conf. on
Psychotechnics

SANTALO, Miquel Short stay and visit
(1922, 1924)

SANZ, Jesus 1927/28 1924, 1928

SECULLI, Enriqueta 1928

SENSAT, Rosa Visit (January 1913)

SERRANO, Leonor Visit (1925)

TORT, Emili Visit with a JAE group
(November 1921)

URIZ, Elisa Visit (1922)

VANDELLOS, Concepcio 1924

VIDAL, Raimon 1920/21

VILA, Pau 1912/13 1932 Short stay (1914); Visit

(1922) — 3 Congress
Moral Ed.

VILASECA, Francesca

1924
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Name Academic Years Vacation Other Activities
Courses

XANDRI, Josep M. Visits (1922, 1925)

XIRAU, Joaquim Short stay (1925)

Further proof of the solid relations between somdhese students and the
faculty of the institution is their participation the activities to celebrate the twentieth
anniversary of the Rousseau Institute in 1932. lBtgublished in the 'Intermédiaire
des Educateurscludes Pau Vila, Lloren¢ Jou, Pere Rossell6 (whs then working at
the BIE in Geneva), Anita Bassegoda, Narcis MasbJasus Sanz. On this occasion,
Rossell6 presented the results of a survey adraneistto Institute alumni to evaluate
the institution’s impact on their personal and pssional lives. Rosselld’s study
confirms some of the claims we have made aboveo#feds a clear profile of the kind
of training provided and received in the classrocensl within the climate of the
Rousseau Institute. The cordiality of the facuthe cooperation between teachers and
students, the freedom of academic pursuits, thi gpiscientific research, the balance
between theory and practice, the cosmopolitan ¢énthe respect for each individual’s
personality and the critical spirit are just sonfigh@ factors highlighted by the alumni
when evaluating the Institute’s efforts. Regardingir assessment of the importance of
the disciplines learnt in professional practiceg tlesults are quite significant. The
disciplines mentioned included experimental psysbp] child psychology, the
internship at the Maison des Petits, psychotechamcsprofessional orientation, as well
as the education of abnormal children and coursefr@awing, psychoanalysis, medical-
pedagogical consulting and bibliography. Accordiogthese assessments, the most
highly valued names were Claparéde, Bovet, Piggetemars and Lafendel (Rossello,
1932).

2.2. The training courses and programmes at thesBeau Institute

The results of the survey conducted and analysd@eny Rossell6 sketch out a picture
of the training programme at the Rousseau Institutsummary, we could say that it
included “a little bit of everything”, all revolviop around the core of child psychology
and experimental psychology with the clear goalesfovating education (hence the
concern with the ties between theory and practig#in a climate steeped in functional
education and/or the active school. Thus unfoléhedsessions of the courses, seminars,
colloquia, laboratory work, visits, internshipsctigres and other activities scheduled
throughout two terms in Geneva’'s academic life,netgglay: the winter semester and
the summer semestér

The programme of the course revolved around twands: the child (general
and child psychology, research methods, psychotdfggbnormal children, etc.) and

%4 The case of Mallorca native Joan Comas is worétmesing. Even though he worked as an inspector in
Girona, we have not included him in the list of &ah students at the 1JJR because he was on hitoway
Lugo when he studied there for the semesters ideaoir years 1928-30 along with his wife Regina
Lago, a professor at the Normal University in Lugoglance at the memoir that Comas wrote for the
JAE offers detailed information on the courses aematents he took, which were taught at the Rousseau
Institute and the University of Geneva. The différeeviews of works by Bovet, Claparéde and Piaget
and some BIE editions published by Comas inRleeista de Pedagog&re also proof of the interest in
Geneva pedagogy. [Source: File “Juan Comas”. Abbila at
http://archivojae.edaddeplata.org/jae _app/JaeMaiti.h
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education (general pedagogy, teaching at nurséryoscorganisation of teaching, etc.).
Moral education and the history and philosophy d@iaation were other important
subjects.

The programme called for theoretical classes, ktboy practices, research and
more, combining courses at the Institute itselhvalasses at the University of Geneva.
The programme was supposed to take two years, Hmutirtstitution offered the
possibility of completing it in three semesters, emen two for student who came
sufficiently prepared in advance.

The spirit of freedom and the low degree of systesagon of the classes
dominated in the early stages of the Instituteline with Claparede’s character and
interests, until Piaget's sense of order starte@eiomeate its academic life when the
Institute was annexed to the University of GenéVas did not affect the quality of the
teaching, but it did change the style and climdt¢éhe institution. From the start, the
students assembled their own curriculum, which alasst always complemented by a
few courses at the University of Geneva under titelage and counsel of Pierre Bovet.
This lack of strict coordination and systematisatod the different branches of studies
is one of the features that the alumni in Rosseldirvey mentioned with regard to the
Institution. As Rossell6 himself said, perhaps tiiégsv was the consequence of the
greatest of the Institute’s qualities: the spififreedom. For this reason, some alumni
believed that the way the Institute operated waalifbr those who arrived with clearly
defined goals, yet it hindered the initial adaptatof students who registered without
prior preparation or clearly defined interéats

The vacation course was an excellent complemethietéraining received during
the two semesters of the regular academic yeanetisas an opportunity for foreign
students who were interested in Geneva pedagogyubable to study there for
extended periods during the academic year. TheJasation course was held in the
summer of 1916.

The content was monographic and the methodolodggctefl the spirit of the
Institute. After the first two editions, the sumneaurses were halted and not resumed
again until 1922, when they were held in the toWnrlbonon on the banks of Lake
Léman from the 20th to 26th of July. The programofighe course was organised
around four main strands: child psychology and erpental pedagogy (taught by
professors Claparede, Duvillard, Piaget and Destres); professional orientation
(under the supervision of Fontégne and Bovet);tional education (taught by Malche,
Claparede and Cousinet); and the organisation wéatbn in France and current issues
(taught by the French inspector Barrier). The acadesystem was organised as
follows: there were theoretical classes from 81arilthe morning, and after lunch there
were working groups on psychological exams of stdioldren, the application of tests,
professional orientation experiences and othertigedcexercises. The afternoons also

%5 Age was another important factor in the studeimtisial attitude and preparation. Here we can find
wide divergences: while Joan Alegre and Raimon Vigant to Geneva at the ages of 18 and 16,
respectively, on grants from the Barcelona Townl,Habren¢ Jou went there at 28, Narcis Maso at 36,
and Jaume Bertran and Pau Vila at 31; Vila alrdsty substantial educational experience under lis be
by the time he went to the Rousseau Institute udysthe year the centre opened. The different teuél
prior preparation and/or experience also influentted students’ expectations and their ability tofipr
from the experience. Arriving at the Rousseau tmistiwith the experience of a Pau Vila or a Lloreng
Jou, or with the intellectual preparation of JeSasz, was not the same as arriving just after gitauy
from the Normal University, as others did. [Souré¢JJR; Fonds généralivre d'Or des éléves de
I'Institut Rousseawol. 1 and 2].
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included outings and field trips, colloquia and,tive evening, family-style meetings
(sometimes on the estate of the Claparede fanulgxthange experiences and debate
pressing issues. This model combined theoreticak waith practical experimentation,
always in the quest for personal contact and ctet&ionships; therefore, it had the
unmistakable air of the Rousseau Institute. In,f#o¢ main series of courses were
always the study of child psychology and experirmepedagogy, which every year
focused on a more specific aspect through theatatiasses, exercises applying tests to
measure aptitudes, individual and group experinisttdies and discussidiis

In the summer of 1922, Geneva hosted the 3rd latemal Congress on Moral
Education (Cicchini, 2004). Whenever they coula Geneva pedagogues tried to get
different synergies to converge in order to make plhogramme more appealing to
visitors and students. In other words, it is clibat they knew how to take advantage of
their own resources to build the image of a cityl @ canton imbued with active
pedagogy, pacifism and internationalism. The cownrsesducation for peace that the
Bureau International d'Education organised in thenrser of 1928 is yet another
example of this canny strategy. And we could extémel list with congresses of
pedagogical societies, international lectures andenactivities. On the other hand, the
visitors were also extremely grateful and many ©Gbated to the pedagogical
atmosphere in Geneva.

The International Congress on Moral Education oh&®=a deserves particular
attention because of its resonance and the Spantagdvy participation in it, judging
from the names of those attendihgThe issues examined by the congress were the
international spirit and the teaching of historg, well as the relationships between
solidarity and education. At it, Pau Vila presenteceport entitled “L'internationalisme
et le nationalisme dans I'enseignement de I'h&stair which he analysed the rights and
problems of stateless nations and outlined a lyigboogramme within an oppressed
nation in an attempt to overcome the oppositionwbeh nationalism and
internationalisr®. This noteworthy participation underscores anrggein making the

% Thirty people from different countries participatie the vacation courses in Thonon: five from E&n
two from Belgium, one from Finland, two from Cypriive from Spain (the sisters Matilde and Pilal de
Real and Angel Llorca from Madrid, and Assumpcidt®® and Alexandre Gali from Barcelona) and 15
from Switzerland from the cantons of Bern, St-Galeéssin, Neuchéatel, Vaud and Geneva (Source:
AlJJR, Fonds général, Cours de vacances). The catargen theButlleti dels Mestreswhich was no
doubt written by Gali, is quite illustrative: “iald an air of squabbling about the new pedagogypian
pedagogy” (no. 16, 50f August 1922, p. 255). The programme of the 1@d@ation course advertised
in the pages of the journ&uaderns d'estudiad a similar structure: a core made up of experiaie
psychology and pedagogy taught by Claparéde anétBaxd other courses which that year were related
to and specialised in the field of linguistics dadguage teaching and learning, with a special esiph
on teaching methods and practical courses (“Cumsidsiu a l'Institut J.-J. Rousseau de Ginebra”,
Quaderns d'estudiol. Il, no. 5, June 1916, pp. 426-427).

%" This delegation made up of 23 participants incti@atalans Alexandre Gali, Joan Garriga (president
of the Economic Society of the Friends of the Cognin Barcelona), Felix Marti Alpera, Nicolau
d'Olwer (councillor in the Barcelona Town Hall), #Asnpcié Portas Dotras (a teacher from Barcelona),
Pere Rossell6 and Pau Vila [SourEeoisiéme Congrés International d'Education MoradJJR - Fonds
général — ancienne cote: FG-4].

%8 The report by Pau Vila was published in the Cosgneroceedingstroisiéme Congrés International
d'Education Morale. Rapports et Mémoir€eneva, Sécretariat du Congrés - 1JJR, 1922159-168.

The Catalan translation can be seen in: Vila, Fntérnacionalisme i el nacionalisme en I'ensenydgme
de la historia”,Quaderns d'Estudivol. X1V, no. 52, July-September 1922, pp. 2332 the section
with papers, there is also a joint contribution®gre Rossellé and Mercedes Rodrigo on the subfect o
“Ce que les enfants espagnols pensent de la guemceanother by Ramon Rucabado entitled “L'idée de
solidarité i I'éducation de la chasteté”; since &arlo did not attend the congress, he delegated the
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presence of Catalan pedagogy explicit in the lepdinientific forums of the day,
seeking influences and interrelations with the ilegudnodernising groups in Europe.

2.3. The example of Jesus Sanz: An educationatatiy rooted in Geneva

An analysis of the educational career of Jesus Bach and the pedagogical ideas he
generated offers us insights into the content ammbsphere of the training that visitors
found in Geneva (Soler, 2009a). After submittingesal applications to the JAE to
study in France, Belgium and Switzerland, he wasitgd a scholarship in 1927 to go
study in Geneva (Marin Eced, 1990:374; 1991:325-3Ris first contact with the
Rousseau Institute had been in 1924, when he atiead/acation course on his own,
where he met up with Narcis Maso. A few days befbeesummer course, Sanz had
taken advantage of his stay in Geneva to partieipathe 21st Congress of the Societé
Pédagogique de la Suisse Romande and there haemqeer firsthand the debates on
the single school and the reform of teacher trginwhich had aspirations of becoming
a university degree, as it did in other countrAger his teaching from Costal in Girona
and Cossio in Madrid, Geneva would become the thtiage in his training between
October 1927 and July 1999 During his long stay, he studied in the Faculfy o
Humanities at the University of Geneva (history education, moral education,
experimental pedagogy and experimental psycholagy) at the Rousseau Institute,
earning a certificate of studies from the Institide also attended the classes of some of
the courses in the doctorate in Pedagogy (philogoptoral philosophy, psychology
and experimental pedagogy), attended the IntemmatiGonference on Bilingualism in
Luxembourg in 1928, and participated in the vacatemurse and the course on
education and peace organised in the summer ofstimee year by the Bureau
International d'Education of Geneva.

Jesus Sanz fully immersed himself in the climatetr@f Rousseau Institute,
which was dominated by the scientific spirit anieoted at building the sciences of
education, yet he was also imbued with the libem@)legial spirit and the
internationalism and pacifism that permeated thg during the period between the
wars. Back home from Geneva, Jesus Sanz developeti of his own educational
thinking around the subject of the selection otegif students, which was actually a
pretext for further examining two concepts the hedeover the educational debate at
the time: the concern with constructing a custothsehool, in an expression borrowed
from Claparéde; and the need to implement a sisgiieol as a hallmark and guarantee
of theigocial justice to which democratic societ#®uld aspire (Sanz, 1933; Soler,
2009by".

reading of his paper to Alexandre Gali [Sour€eisiéme Congrés International d'Education Motale
AIJJR - Fonds général — ancienne cote: FG-4].

2 The 13JR'divre d'Or des élévesontains a brief introductory text written by Samd illustrated with a
photo of him at the Parc des Bastions near the éssity of Geneva. Sanz explains that he entered the
Institute in October 1927 and left in July 1929.tA¢ Rousseau Institute he met up with Narcis Maso,
well as with Anna Pujola in the summer semesterd@3. On the 18of April 1929 he was chosen to be

a member of the committee of the J.J. Rousseaiiultes¢ Amicale and was chosen as vice-treasurer
[Source: Archives Institut J.-J. Rousseau - Uniterde Géneve, Fonds Général, Livre d'Or des éléges
INJJIR, volume 2, p. 288].

% In 1930 he published a series of articles in Botetin de la Institucién Libre de Ensefianiathe
Revista de Escuelas Normalasd in the journaBaixeras which were the outcome a reading and
interpretation of Claparéde’s oeuvre and of higlistiin psychology and experimental pedagogy during
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The mark of Claparede’s thinking is quite cleardasus Sanz’s work after his
sojourn in Geneva. This influence can also clebdyseen in his active participation in
the Sixth International Conference on Psychotechhald in Barcelona in April 1930,
at which he presented a paper on “Le travail et dpsitudes des interpretes
parlementaires” (Sanz, 1930). This contribution W result of a study performed
during his stay in Geneva with the goal of explgrand analysing the aptitudes of an
important profession in the internationalist comtexf the day, parliamentary
interpreters. The results that Sanz contributethéoBarcelona conference came from
his analysis of the responses to a survey admiast®® a group of interpreters along
with direct observations made in the sessions eflibague of Nations and different
international congresses and conferences heldercity. It should be noted that this
study has been assessed by Professor Franz Péehi{aék4) from the Centre for
Translation Studies at the University of Viennaaapioneering contribution to the
discipline of empirical studies on conference iptetation in Europe. During his
sojourn in Europe, he also learned through Ferabmut the educational endeavours of
Freinet and his Secular Education Cooperative (CEM)ice back in Lleida, he
conveyed this knowledge to inspector Herminio Alares and several teachers in the
Batec group, including José de Tapia and Patri@ddRdo, who were the pioneers in
introducing the printing technique to schools irtaliznia. There is no doubt that Sanz’s
interest and participation in language teaching Vexile ground for receiving
innovative techniques, yet there is also no quegtat facts like this confirm Geneva
as an intersection through which European pedagbends criss-crossed, and that the
training of those who studied there transcendedbtlumdaries of this small country.

2.4. The Maison des Petits: A model of active pedador Catalan nursery school
students

“Qui s'intéresse a I'histoire de I'Institut J.-JoRsseau ne peut pas ne pas
rencontrer la Maison des Petits. (...) Dans I'endleux-guerres, on ne peut venir
a Geneve pour y visiter I'Institut Rousseau safre fie détour par le chemin
Sautter, puis l'avenue de Champel ou le boulevaad-Zogt, comme si ce
pelerinage pédagogique a la célébre petite écotestitmait le moyen de vérifier
comment les idées de I'Institut sont mises en eeewr situation éducative
réelle’. (Hameline, 1996)

Professor Hameline’s opinion perfectly reflects wivee can see just by
browsing through the pages of thevres d'Ordes visitants of the Rousseau Institute
and the Maison des Petits and when we read thetsepo articles written by the
students who stayed in Geneva: the merger betwetmibstitutions®. In fact, ever

his stay at the Rousseau Institute in Geneva. Heweve have to wait until the course he taughhat t
1931 Summer School and the article he publishetOBB in theRevista de Psicologia i Pedagodia

find the most mature formulation of these ideas timedconvergence between the single school and the
customised school to which we have just referred.

31 Before she worked in Barcelona, Concepcion SaimmAattended a vacation course in 1926. In the
report that she wrote and sent to the JAE to jsti€ scholarship it had granted her, she partiula
mentions and makes a complete report of her vigihé Maison des Petits as an example of what atie h
found in Geneva: experiences with practical appiica and with a consistent theoretical underpignin
[Source: File “Concepcion Sainz-Amor y Alonso ddada”, JAE/130-44].
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since it was founded, the Maison des Petits wassiemed as the school where the
principles of the Rousseau Institute could be applinder the influence and advice of
Claparede and Bovet, but particularly under theesupion of the teachers Mina

Audemars and Lafendel, the souls and driving folesnd the project. Tests of active
pedagogy were conducted in its classrooms, alotiy student practices and especially
observations for numerous studfes

Materials were a key component and instrument inis th
school/laboratory/observatory for children agedeé¢hto ten, organised by rooms for
construction, modelling, language and arithmetegrers’ workshops and teams of
researchers and inventors in whicbn“découvre les pouvoirs de I'enfant et on les
cultiveé’ (Audemars and Lafendel, 1923:7). However, thddchn were at centre stage
as experimenters, builders and producers withioheeducational environment.

The Maison des Petits was envisioned in 1913 asdddors opened in
September 1914 under the stewardship of Audematd afendel, while the teaching
was conducted by three students of the Rousseétutaesincluding Héléne Antipoff,
who would later become Claparede’s partner at teee@da Psychology Laboratory.
After an early period under the shadow of Montessbe school became an example
and model of Geneva pedagogy, truly positioned@basroads. This unquestionably
influenced the school’'s pedagogical orientatiorfugactional school, according to the
directors), which was marked by a kind of eclestitithat included Frobel, Montessori,
Decroly, Dewey, Foerster and obviously Claparéde.

It is not overly bold to claim that this more ed¢legosition in which the Maison
des Petits deliberately refused to set a pedadgdgieaunder a specific name is one of
the causes of Catalan pedagogues’ and teacheesésntin it as an alternative to the
omnipresence of Montessori’'s materials and methodact, the dissemination of the
teaching materials developed by Audemars and Lafeodn be noted in Quaderns
d'estudi since 1917, the same year that we carctdetasing interest in Claparéde’s
work and Geneva pedagddy

%2 The meaning of the existence and educationalteffifrthe Maison des Petits as part of the Rousseau
Institute’s activities is analysed by Bovet in ctapVIll of “La Maison des Petits” from the book
L'Institut J.J. Rousseau, de 1912 a 19@2euchatel-Paris, Editions Delachaux et Niest#821 pp. 59-
70). The educational activities of the Maison detit® in Catalonia and Spain were disseminated by
articles and news items in pedagogical journale:($#aja, P. (1927) “Una visita a la Maison desitBet

de Ginebra”,Revista de Pedagogiaol. VI, pp. 176-183) and especially based on tison of it
expressed by the Geneva pedagogues in their waslanalysed in a paper by Francisco Canes presented
at the & Colloquium on the History of Education: Canes(4005) “La difusién de la Maison des Petits
de Ginebra en Espafa a través de la traduccioibms Ide profesores del Instituto J.J. Roussea®3(-19
1937)", in Davila, P.; Naya, L.MLa infancia en la historia: espacios i representaws Vol. Il.
Donostia, EREIN, pp. 383-394.

% We should note the parallelism between the naniki®iGeneva school and the name of Montessori's
Case dei Bambini in Rome. It is no coincidence thatfirst work that had been translated and phbts

in 1912 in the new series of the Rousseau InstiutActualités pédagogiques et psychologiques”
collection was the French version of Maria Montess@ase dei Bambini

% In the review of the article “Art, ciéncia i pedaga” which appeared in thiburnal de Genéven the

29" of May 1917, there is an explanation of the chemstics of the “Joc de superficies” (Surfaces
Game) created by Audemars and Lafendel at the Malss PetitsQuaderns d'Estudio. 4, year I, vol.

II, May 1917). During the Second Republic, Jaunegtign, a former student of the Rousseau Institute,
acted as the sales representative of the educhtiatarials developed by the Maison des Petitstr&er
had a close relationship with Geneva, which extdneleen into his exile, during which he kept up
correspondence with Bovet. In one of the letter§.(®41), Jaume Bertran explains to Bovet the ptsje
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During the Republican period and as part of thengisnterest in Decroly’s
methods, the Maison des Petits took a leadinginaheimerous activities at Barcelona’s
Summer School. An exhibition of teaching materfatsn the Maison des Petits was
held in 1932, and this became part of a broadeibéxin the following year. In 1935,
as part of a monographic course on Decroly in &% Week of the Summer School,
Geneva-based teacher Alice Descoeudres, a comtrituithe Maison des Petits, taught
several lessons on “Els tests de calcul Decrolyégfly’s Arithmetic Tests) and “El
material a l'escola Decroly” (Decroly’s School Maés), accompanied by an
exhibition of projects by both regular and develemally-delayed students
(Descoeudres’ specialit})

3. Epilogue: The spirit of Geneva at the new Catalanchool

The deepest and most lasting mark of Geneva peglaigoGatalonia came through
written publications. The pedagogical journals mii#d in Catalonia Revista de
Educacién, Quaderns d'Estudi, Butlleti de Mestresl &Revista de Psicologia i
Pedagogia contain hosts of examples of news items, reviamd articles which prove
an interest in and prominent presence of Genevedbasthors. The same holds true
with their presence in Spanish journals lRevista de Pedagogiand Boletin de la
Institucion Libre de EnsefianZaWhat is more, the fact that Geneva-based joutikals
Archives de Psychologiand L'Intermédiaire des Educateussere received and read
and then reviewed in Catalan publications once magainfirms that pedagogical
journals were a powerful vehicle of communicatiol éhe exchange of ideas.

It is well known and studied that the interest rd&@pean pedagogy promoted
many translations of the works by the prominentggediues of the day. As a result of
this trend, almost all the works by Claparéede, Baral Ferriére, as well as works by
Dottrens, Audemars, Lafendel and Piaget, were latats and published by renowned,
prestigious publishing houses in Catalonia inclgdidublicaciones de Revista de
Pedagogia, Ediciones La Lectura and La LlibreranEisco Beltran (especially in the
case of Ferriere), just to cite three of the mogidrtant ones. The list of translators puts

and work in which he was involved in Buenos Airasl @asked Bovet about the possibilities of finishing
his research in order to earn the Institute’s dipo Bertran did not forget to ask Bovet to send his
regards to the Institute’s professors and partibut® Audemars and Lafendel at the Maison dest$eti

[Font: AIJJR - Fonds générale: Correspondance dadation].

% See:Escola d'Estiu (1914-1936Facsimile edition of the programmes and chrosicRarcelona,
Diputaci6 de Barcelona, 1983. Jaume Bertran, ammahs of the Rousseau Institute, was the drivingefor
in Catalonia behind the organisation Accié Edu@tiwhich engaged in activities like organising cadi
sessions by experts. In one of these broadcastiessor Alice Descoeudres delivered a lecture en th
issue of students with developmental delays, hen fireld of study [a Vanguardia 6 September 1935,

p. 8).

% To confirm this point, we recommend the bibliogrpstudies by Leén Esteban Mateo and Eloisa
Meérida-Nicolich on the contents of tiBoletin de la Institucion Libre de Ensefiararad theRevista de
Pedagogiauntil 1936: Esteban Mateo, L. (197Bbletin de la Institucion Libre de Ensefianza. N@min
bibliografica (1877-1936)Valencia, Universidad de Valencia; Mérida-Nichli€E. (1983)indice de la
Revista de Pedagogia (1922-1936) Analisis de cattePamplona, Eunsa; Mérida-Nicolich, E. (1983)
Una alternativa de reforma pedagdégica: la RevistaRkedagogia (1922-193@pamplona, Eunsa. In the
case of thdkevista de Pedagogithe following articles also offer insight: Méridadslich, E. (1992) “La
Revista de Pedagogid922-1936”" Revista Espafola de Pedagogy@ar L, no. 192 (May-August), pp.
257-270; Vifao, A. (1994-95) “La modernizacién pgdgica espafiola a través de Revista de
Pedagogig1922-1936)" Anales de Pedagogiap. 12-13, pp. 7-45.
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names to the personal, direct interest in the @eofthese pedagogiésin almost all
the cases, this interest in the content came haamnd with an interest in publishing
the works because the fees paid in exchange werdlyha meagre means of
subsistenc®. Regardless, the presence of works on the pedeaajagnderpinnings of
the Geneva authors is perfectly visible and pregerttatalonia and Spain through
translations, as well as through the original edsithat can be found in the historical
collections of the most famous libraries which serto drive and ground educational
practice and pedagogical renovation.

When taking stock of and assessing the educatijooaheys of the Catalan
teachers to different European countries, Alexa@hk thought that:

“It is a little difficult to calculate the professnal efficacy of this kind of
journey, which was always brief and always consiedi by tourist incidents.
With his measured tone, Lloren¢ Jou accepted thmnycansinuation that the
educational purposes were not the most interestngs on this kind of
expedition (...) We are not familiar with the intimate atmosphere tbé
caravans of Catalan teachers, but we suspect tietdssons they learnt there,
more than pedagogical, were lessons on peacefuisteace, the civic spectacle
and the flexibility of the spirit in view of worldsfferent to one’s own, lessons
that are also profoundly edifying for a teacher.l¥Dhe who has been capable of
seeing such a civilly and politically well-organiseountry can bring home a
great treasure for future actiongGali, 1978: 271)

It would clearly be groundless to put all the exgeces in the same bag
because, among other reasons, some sojourns vmepdy rips or short stays, while
others were lengthy periods of study and rese&toluever, it is not inaccurate to think
that the question of the usefulness of the journegarses or long stays in Geneva and
at the Rousseau Institute opens up a wide rangm®#ers which, though discussed
throughout the length of this article, can be dsééd systematised in this last part. We
shall do so by enumerating five possibilities, vilhére in no way mutually exclusive:

1. Those who, through Ferriere’s endeavours, fdan@eneva the chance to establish
and strengthen contacts with the Ligue InternatiafiBducation Nouvelle and, in
general, with the new education movement, learaingut new experiences, finding a

3" The translations of the more prominent pedagoguesh as Claparéde, Bovet and Ferriére can be
viewed in several more up-to-date editions of th@rks: Claparede, E. (200Za educacion funcional
Madrid, Biblioteca Nueva (Introductory study by Qonzalez-Agapito); Bovet, P. (200B) instinto
luchador Madrid, Biblioteca Nueva (Introductory study byJ Fernandez Soria); Ferriere, A. (1997)
L'autonomia dels escolard/ic, Eumo (Introductory study by J. Soler Mat&pr the translations of
Piaget, we refer the reader to the monographi@iséuhe journaAnuario de Psicologig&no. 25, 1981)
devoted to his life’s work

% During the period 1909-1928, a series of lettezsvben the Swiss pedagogue Claparéde and the
Spaniards Domingo Barnés (the translator) and FemcBeltran (the publisher of some of works)
crossed paths as they set forth the publicatioritions of several translations into Spanish [Seurc
Bibliothéque de Genéve — Département de ManusdRtference: Catalogue des Manuscrits de la
Biblioteque Publique et Universitaire de GenevanédXlll — Manuscrits francais 4001-4200].
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forum for sharing their own experiences and openinghe doorway to participation in
international congresses on the new education.

2. Those who, at the crossroads of the diverseagidmnal itineraries that could be found
in Geneva, discovered new or old trends and, inesoases, the motivation to keep
travelling and seeking elsewhere: Kerschenstelfreinet, Decroly and the long list of
European pedagogues and currents.

3. Those who, in view of the study of child psydgy and especially experimental
psychological and pedagogical methods, discovenedneed to theoretically ground
and rigorously apply education, making the mosthefteachings of Claparéde, Bovet,
Piaget and the other professors.

4. Those who took advantage of the prestige obthdies at the Rousseau Institute and
the University of Geneva and the contacts and gefetences of the renowned Geneva
pedagogues to re-launch and foster their own geestnd therefore to undertake a licit
pathway of professional advancement.

5. Those who became imbued with the liberal, opeacifist, democratic and
internationalist atmosphere in Geneva to reinfdiegr own democratic convictions
and, in the end, learn to live in a different kimfdsociety and strive to build a similar or
better one.

The picture sketched in these five points wouldb@tomplete without bearing
in mind the “different stages” in Geneva and theugeau Institute which we have
mentioned and the different circumstances thatadtarised the visitors’ homeland.
These include the initial uncertainties, the difftees during the years of the Great War
in Europe (1914-1918), the restrictions during #ears of the Primo de Rivera
dictatorship, the impetus and new perspectivesradha by the creation of the Bureau
International d'Education in 1925, the rise in thenber of JAE scholarship recipients
from 1926-1936, and finally the proclamation of tBecond Republic and later the
onset of the Spanish Civil War. In the complexifyttos scenario, we can discern three
lines that define the attitude of the Geneva pedage and institutions towards
Catalonia: a legitimately interested attitude dgau will, an intersection of interests in
having good relations in an effort to attract siitdepromote publications and achieve a
presence; more direct contact and knowledge thraugjliiduals, especially alumni, if
not through the institutional presence of Catalaedggogy in Geneva; and
consequently, an intensive and extensive assesshtmg efforts and subsequent work
of the Institute’s alumni.

3.1. From theory to practice: The Catalan view @&n@va pedagogy

To borrow Gali’'s expression, we should ask aboet ‘fpractical nature of Catalan
pedagogy” and Geneva pedagogy’s possible contobudti the theoretical underpinning
of this practice or what Gali himself (1979, 1984d)led technical conscience.

This question is difficult to answer in a univoaaay, mainly because of the
complexity of the factors that come into play. Rgh each of the respondents, the
alumni of the Rousseau Institute, would have answdt differently. We would
probably also answer it differently depending oe tlase, based on an analysis of each
one’s subsequent works and contributions. In agoaisdedication he wrote in the
Livre d'Or, Narcis Maso expressed that in ordétrtow what he thinks of the Institute
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one would have to read a long list of songs andnsothat he had written during his
sojourn at the Institute in Geneva. Yet perhapsofar question it is more pertinent to
recall that in the prospectus of the school in &gn 1935 (a Catalan version of the
Ecole International de Genéve), he made refereloc€aparéde, Bovet and Piaget, and
that Claparede’s opinions and criticisms are cjegrésent in the texts he wrote, either
explicitly or implicitly*°. Mas6 also left his personal and intellectual mamkGeneva;
his studies always earned the praise of the facaitg some even appeared in the most
prestigious journaf. On the other extreme there were also visitoes st prominent
and famous being Rosa Sensat, who did not fincharytinteresting enough in Geneva
to merit a longer stay. The future director of th&cola de Bosc did not refrain from
expressing this, alleging that she found it imgdassio find insights on the subjects that
motivated and interested her (the teaching of thgsipal, chemical and natural
sciences) in Geneva compared to what she had fouBdissels or hoped to find at the
Normal School of Lausanfie It is clear that not everything was availableGeneva,
and in that sense Rosa Sensat was totally right.clo we forget the names of Joan
Llongueres and Elisa Uriz; what they sought in Granelaques-Dalcroze’s rhythmic
gymnastics, they found outside the classroomseRbusseau Institite

We have already reviewed the cases of Pau Vilalasds Sanz, and the careers
of Mallart and Rossell6 are known for having magethe bulk of the positive answers
to the question we asked, but perhaps the fair mneax the sceptical attitude towards
the new developments and the reluctant attitudeutdsvexternal gratuitous praise can
be found in Alexandre Gali: he was critical of soofi@ctive pedagogy’s positions and

% See:Escola de S'Agaré. Pensionat de primer ordant Feliu de Guixols, 1935 (Imp. Tip. Catalana,
Vic. Also: Masé, N. (1990) “L'Escola Nova. Les baskessencia i lI'esperit”, in Marques, S. (Bdigyrcis
Mas6, pedagog de I'escola activ@irona, Diputacié de Girona, pp. 57-82. We shaubtke that Narcis
Maso left an extensive record at the Rousseaututsstinot only because of his long stay there tad a
because of his character, intelligence and endesvéle was also fondly recalled and valued for his
poetic and musical contributions in the guise afgsofor the festivals and outings, including arhant

for the students of the Rousseau Institute (“Cldastéleves de I'Institut”).

40 Masé, N. (1929) “La valeur de l'activit¢ de l'éspdans la fixation des idées: contribution
expérimentale a la théorie de I"école active’aviil du Laboratoire de Psychologie de I'Universig
Geneve et de | ‘Institut JJ Rousseadrchives de Psychologigol. XXI, no. 83-84, pp. 275-292.

“l Rosa Sensat briefly stayed in Geneva during hetystrip from October 1912 to March 1913. As she
writes in her diaries, between th& 8nd 229 of January 1913 she lived in Geneva and made akevisits

to different schools in the city. Accompanied byiRé&la, she visited the Rousseau Institute, greersd
met Bovet and attended Claparéde’s experimentalhodygy classes for a single morning, from which
she drew an ambiguous impression:; “He may be vésg vibut he says things halfway with no emphasis,
with no zeal, without even trying to make it int&ieg; in a word, without having attended the poesi
lessons | was unable to get much from it. | washiding my time” while she secured permits to ik
Geneva schools [Source: Diaris de Rosa Sensat iu /rsa Sensat; boxes 2 and 3 - Fons historic/
Biblioteca Rosa Sensat; and also: File JAE/137-43®sa Sensat Vila’. Available at:
http://archivojae.edaddeplata.org/jae_app/JaeMait].h

“2 Joan Llongueras had a scholarship from the JAgudy at the Jaques-Dalcroze Institute of rhythmic
gymnastics in Hellerau (Dresden, Germany) in acédgear 1911-12. He also took a summer course at
the Jaques-Dalcroze Institute in Geneva in 1920 leqmt up regular contact with it. Elisa Uriz, a
professor at the Normal School of Girona, alsoistlithere in 1922. On the 617" and 18' of August
1926, the first “Congrés du Rythme” was held in 8&x) organised by the Jaques-Dalcroze Institute. Th
participants included Narcis Mas6 (“La rythmiquensldenseignement primaire”) and Joan Llongueras
(“La Gymnastique rythmique dans I'éducation desugles”) [Source: Programme Général du Premier
Congrés du Rythme. AIJJR, Fonds Général, Congrasienne cbte FG-2].



The Rousseau Institute of Geneva'’s influence oal@atpedagogy CSSR,1(2012) 83

interested in Claparéde’s contributions to the igises of experimental psychology
and pedagody.

Gali, who had personally met Claparede in Barcelor020 and had attended
the vacation course in Geneva in 1922, placed tehfiical Courses on Pedagogy
under the umbrella of the Rousseau Institute, whielused as a model. The formula
based on “training and teaching” plus “research gtndy” and his studies and research
bear the mark of Claparede and the methodologied asthe Rousseau Institute. Some
of these studies were known and valued by ClapaagdeBovet, as shown by an article
in L'Educateur signed by the latter, with the pxetef reading the Annals of the
Technical Courses on Pedagogy from 1928-29 (BA880). Bovet, who demonstrates
perfect familiarity with La mesura objectiva del treball escol§t928), writes an
intellectual likeness of Gali which extends beyaitdple courtesy and instead praises
his capacity for observation, analysis and tiretesgarch in an effort to improve school
performance. The use of objective measurementsratldod is the motive for a special
comment by Bovet, who confesses that in 1929, utigedirection of Helene Antipoff,
he tried to apply and verify the measures propdseali at the Rousseau Institute
with French language students. The article makéstailed review of Gali’'s studies
published in the Annals in relation to the natui@indations of teaching written
composition, the orientation of children’s thinkimg the written language and the
influence of reading on the written language.

The article closes with the desire for this kind sbfidy to continue and be
imitated in other places in order to spread thixlle communauté de travail
internationalé even further, in clear alignment with the spiot the Geneva-based
institutions. It is clear that in his concern foretmodical observation and
experimentation aimed at acquiring the “techniaalscience” that should characterise
pedagogues and educators, Gali was in harmony twéhorientation and spirit of
Geneva pedagod/

3 Gali’s comments on Claparédé’&ducation fonctionellgublished in the journdutlleti dels Mestres
are interesting. After noting the book’s interestdaassessing the functionalists’ contributions to
pedagogy, he warns about the perils entailed indine of establishing a complete system and in
generalisations. With the pretext of reviewing theok, Gali also warns about the danger of giving
“done” science to children, but then he went oexpress his disagreement with those who only want t
let children engage in free activities (See: Gali(1931) “Problemes d'educacié functiondytlleti dels
Mestres no. 54 (15 October), pp. 146-148; Gali, A. (193Xpblemes d'educacié funcional: vida directa
i vida cientifica”,Butlleti dels Mestresno. 62 (15 February), pp. 50-51).

44 Gali's work,La mesura objectiva del treball escolfgd already been reviewed by Pierre Bovet in the
pages ofL'Educateurthe same year it was published. Then, as now, heenaahighly favourable
comment on the content and the editing: “cette gmtidn d'exécution qui caractérise les éditions de
Barcelona” ['Educateur year LXIV, no. 3, 4 February 1928, p. 47). We wdorecall that Gali
participated in the International Conference oninBihalism in 1928, held in Luxembourg, where he
defended the talk “Com es pot mesurar la influerdgh bilingliisme” to an outstanding audience
reception (SeeilLe Bilinguisme et I'éducation. Travaux de la Coéfere internationale tenue a
Luxembourgo du 2 au 5 avril 1928eneva, Bureau International d'Education, 192B) attending this
conference were Narcis Mas6 and JesUs Sanz asfpihé delegation from the Rousseau Institute (See:
Sanz, J. (1928) “Conferencia internacional acemaBilingliismo”, Revista de Escuelas Normglesl.

VI, pp. 170-173).
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3.2. Active pedagogy after active pedagogy

In these pages, we have revisited some of the conptares and myths of Catalan
pedagogy with the pretext of tracing and reconsitnrgcthe physical, intellectual and
scientific journeys and exchanges that were unkientéoetween Catalonia and Geneva
in the first third of the 20th century. It is ndsy to draw definitive conclusions from
our study, beyond the reflections, statements amuineents that we have shared
throughout the text. Complexity and heterogenettynsel caution, yet they also open
up questions on some of the concepts that have béen used to describe and analyse
the evolution of education in Catalonia. The vespaepts of the new school and active
pedagogy which so profoundly marked Catalan pedagag overly complex and
imprecise subject, beyond geographic criteria) gady appear less homogeneous and
more multifaceted as the studies and research ggsdgrom the standpoint of both
content and meaning. There is no doubt that theildei of Geneva catalysed the
development of the new school movement and playgivatal role in driving the
experiences which were developed in Catalonia utitieraegis of the principles of
active education. Yet just as active education torceptual crossroads of functional
education, progressive education, the work-schdlof serene school and other
conceptualisations, the influence of the pedagogstajed in Geneva, either at the
Rousseau Institute, the Bureau International d#ut&tion, the University of Geneva or
the Jaques-Dalcroze Institute, travelled back amwth falong multiple pathways until
reaching Catalonia. The single initial trunk of @ea pedagogy also ramified and
generated a series of branches within the dis@pbh the sciences of education.
However, this systematisation and view of the whdai@ not reach Catalonia, or it
reached it weakened and blurred, with less intgrthidn the experiences, practices,
methods and actions which found more fertile groimehat Gali called the “practical
nature” of Catalan pedagogy.

Perhaps this is an overly general conclusion,tyistalso a point of departure for
embarking upon new studies from the perspectivéhef complexity noted in some
publications (Ohayon, Ottavi and Savoye, 2004; Hamae 2006). The history and
evolution of the concepts themselves have geneeafmlysemy that we cannot ignore.
This may be a pathway worth exploring in order tacé the evolution of active
education in our country, and more specificallyptopoint the causes and vectors that
have guided and transformed active pedagogy (basethe goals, underpinning and
project) into school activism which leads to preetiwith neither direction nor
underpinning. In other words, this study, withitdlexisting limitations, may lead us to
analyse the moment or moments of rupture with fhet@) of Geneva, precisely by
reconstructing the multiple pathways along whichntemporary pedagogy has
travelled.
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